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CHAPTER I 
INTRODUCTION 
General Purpose 
A group of children under the care of Rhode Island Child 
Welfare Services were studied to determine factors related to 
school leaving of interest to social workers. Relationships 
between the decisions to leave or complete high school and 
aspects of the individuals' family relationships and living 
situations were studied. 
As far as writer was able to determine, there has been 
little study of this problem from the point of view of social 
work. An approach, such as this one, involving the use of 
case record material and emphasizing relationships and situa-
tional factors as they affect the individual, differs from 
other studies which have tended to concentrate on the indi-
vidual's behavi or and motivation itself. 
The following general questions were posed. Vfuat are 
some of the relationships between the decisions of a group of 
sixteen-year olds to leave or complete high school and certain 
I· 
I 
II aspects of these individuals' living situations and family \ 
li relationships? vVhat was the role of the caseworkers with this I 
II group? \1 
The writer examined four aspects of the living situations, 
family relationships, and other relationships. 
- ::.= __ ----;... --~ .:::::::=------ -- -
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II 
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II 1. The individual's relationships in his living situa-
tion at the time of his decision were studied. Pertinent in-
fluences present in the situation, such as the foster mother's 
attitude toward education, were taken into · account. Other 
relationships which seemed to have an effect on the individ-
11 ual' s adjustment were noted. 
2. The individual's own family situation and relation-
ships with his own relatives was studied. The individuals 
studied differed from normal in that they all lived away from 
their own parents for extended periods. Therefore, this seemed '· 
a lik ely area to examine, as the special circumstances might 
result in special problems. 
il 
3. Signi ficant earlier experiences were studied. · As 
jl commitment to state care, and the accompanying separation of 
the child from his own parents is usually upsetting to the 
II 
child, experiences leading up to, and during the time of com-
mitment were examined. In most cases this period was before 
the child reached the age of twelve. 
4. The individual's relationship with the caseworker, 
and her role in reference to the problem areas studied, was 
Jl examined. 
I! 
II Scope 
1 The group studied consisted of nineteen children, com-
li 
mitted by court action to Rhode Island Child Welfare Services, 
who became sixteen in 1949. All had been tested with Sanford-
'· 
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I 
\1 Binet and had earned a score of ninety or hi gher. All had 
11 . been committed prior to their fourteenth year, and all were 
living in Rhode Island from the time of commitment to state 
care until, at least, the time they left high school or grad-
uated. 
Methods 
The v~iter originally pick ed the group, by birthdate, 
from a list prepared by the agency statistician. This re-
sulted in a group of thirty, but more than half of these were 
I 
subsequently eliminated by the I . Q. criterion. It was thus 
necessary to enlarge the list by examining the statistical 
. II 
' 
cards of closed cases. 
As implied above, four criteria were set up of selection 
of the group. 
1. !.Q. ninety ~higher. For the purpose of this study, 
it was necessary to limit the group to those who, from an in-
tellectual point of view, were capable of completing high 
school if they so chose. It has been established that an I.Q. 
of n i nety is close to the lower limit in this regard, 1 so those 
testing below this fi gure were eliminated from the sample. 
2. Age range. All children under state care, born be-
tween January and June 1933, who met the other three criteria, 
II were included. 
I 
II 
11 Testing 
1 Frank S. Freeman, Theory and Practice of Psychological 
(Holt and Co. 1950) p. 473. 
=--r -= 
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I 
3. Date of Commitment. It seemed important, in the 
interests of accuracy, that all the children studied have 
, been under state care between the ages of fourteen and eighteen, 
in order tha t continuous information regarding pertinent points 1 
be available from the case records. This, then, involved the 
elimination of children committed after they had reached the 
age of fourteen. 
4. Residence. For the same reason stated just above, 
children who left the state prior to their sixteenth birthdays, !1 
or shortly thereafter, were eliminated from this study. 
Of the t otal group of fifty-six fourteen-year-olds under 
care in 1947, a total of thirty-seven were eliminated for the 
following reasons; 
Twenty-five had tested below 90 I.Q. 
Six had not been tested, so no I.Q. data was available 
Five left the state prior to their eighteenth birthdays 
One was committed to the state at age fifteen. 
After the sample was picked, a schedule was employed in 
extracting pertinent information from the case records. A 
copy of the schedule is included in the Appendix. In a few 
cases, the worker who handled the case was consulted. 
II Limitations and Value 
I 
I 
A study which is based on material from only twenty cases j 
does not offer adequate evidence on which to base valid statis- ~ 
tical or quantitative conclusions. Such a study does, however, 
4 
·I 
II 
I 
provide some qualitative conclusions. 
As suggested in the Introduction, this study is also a 
slightly different approach to this problem which might aid 
in provoking further thought and study relative to early 
school leaving. 
5 
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CHAPTER II 
· THE AGENCY SETTING 
RHODE ISLAND CHILD WELFARE SERVICES 
Functions 
Rhode Island Child Welfare Services carries primary re- I 
sponsibility for the public child welfare program of the state. , 
In the following excerpt from the General Laws, defining func-
tion and re~ponsibility, the agency is referred to as the 
"bureau, 11 by which title it was formerly known. 
It is declared to be the object of this 
chapter to provide for neglected and dependent 
children, such influences as will lead toward 
an honest, intelligent, self-supporting manhood 
and womanhood, the state, so far as possible, 
holding to them the parental relation. But if, 
at any time in the discretion of the director of 
public welfare, the object can be better attained 
by placing a child in a good family of the same 
religious belief as the parents of such a child, 
said direc.tor of public welfare shall have the 
power to do so on condition that its education 
shall be provided for by such family in the public 
schools of the town or city where they may reside, 
or in some other suitable public school or private 
school; and whenever such a course is desirable or 
necessary said department of public welfare may 
pay such amount as may be agreed upon for the care 
and support of such a child.2 
All children committed to Child Welfare Services are committed 
by the Rhode Island Juvenile Court on one of two charges --
either dependency or neglect. The Juvenile Court Act was 
2 General Laws of Rhode Island, 1923, Chapter 114; 
Public Laws 1917. Chapter 1470, Sections 2 and 3. 
6 
revised in 1926 at which time the terms were defined as fol-
li lows: 
A dependent child was described as one whose 
parents, for good cause, desire to be relieved of 
custody; or who is without a parent or lawful 
guardian able to provide adequately for his support, 
training and education and is unable to maintain 
himself by lawful employment; or who is supported in 
a poor house or otherwise dependent on the public 
I 
I 
II 
I 
li 
I 
I 
'1! 
II 
for support. 3 · 
A neglected child was described as one who 
had been abandoned, or who is in any manner being 
used for wanton, cruel, or improper purposes; or 
whose home is a resort for lewd, wanton, drunken, 
or dissolute persons; or whose home is a place 
unfit for the child to live in; or whose health 
and life are endangered by the occupation in which 
he is engaged; or who is in any manner wrongfully 
induced, constrained, or allowed by such parent or 
other person having the custody or control of such 
child; or who is neglected and has not proper over-
sight; whose parents, parent or guardian, under an 
agreement to pay for the support, care and educa-
tion of such child~ refuse to pay the reasonable 
charges therefore. 
Several other specifics are included in the law, but 
these refer to special cases. 
Custody is g iven Child Welfare Services up to the age 
of majority, or until further order of the court. 
11 There is also a small group of children under care who 
I 
1 are not committed, but as none of the group studied were in 
this category, it will not be described here. 
3 Henry J. Crepeau, Rhode Island: A. .. History of Child 
Welfare Planning (Washington, D.C.; the Catholic University 
of America Press, 1941), Chapter VIII, pp. 253-254. 
4 Ibid., pp. 253-254. 
7 
Services 
In contrast to the program offered by most other state 
I child welfare departments, this agency provides direct care 
to some two thousand children, through the institutional and 
child placing unit. 
Some of the children are provided protective and preven-
tive service in their own homes with relatives, while others 
must be placed in various types of foster care. 
The child placing unit 'provides f .oster home care for chil-
dren who can benefit from such service and for whom suitable 
homes can be found. Homefinding offers service to people wish- 1 
ing to board or adopt. 
Institutional group care is provided at the Children's 
Center. This institution is used mostly for reception, eval-
uation and study where the needs of the child are evaluated 
to determine the most suitable care. Placements in other in-
stitutions are financed by Child Welfare Services when this 
seems the best plan. 
Child Welfare Services also carries the usual responsi-
F 
1 bility for coordination of public and private services to chil- " 
h 
:1 dren in order to meet more effectively the total needs of all 1 
~ children in the state. I 
·I By law, Child Welfare Services licenses all child placing II 
! agencies, child care institutions, day nurseries and private I 
II homes boarding children under the age of sixteen. 
__ jl Also by law all child marriage applications and adoption l =-~--=--= - -=...= =-===- =--~-=--- -~-==....:.:::--~-- -=---=--=-=--
! 
i 
8 
applications are referred by Juvenile Court for investigation 
and subsequent reporting prior to the court hearing and de-
cision. 
Out-of-state inquiries on dependent or neglected children 
are studied for study and follow up when indicated.5 
Policies affecting group studied 
I It is interesting to note that education of children under 
state care was considered important enough to be written into 
the General Laws in order to prevent abuses or exploitation 
in this regard. (Refer to page 6.) 
It should also be noted that the children are committed 
until majority, or until further action of the court, but no 
legal stipulation has been set as to the age at which children 
should become self-supporting. Apparently this is left to the 
discretion of the director. 
According to workers in the agency, with the arrival of a 
new director in 1944, there was a change of policy regarding 
sixteen-year-olds. Prior to 1944 it was more or less expected 
I! that children would become self-supporting when they reached 
the age of sixteen, with a few exceptions on the basis of un-
1 
1 usual scholastic performance. 
II Since 1944 there has been more emphasis on decisions in 
I 
terms of the individual situations. ~fuile indiscriminate 
I
I 5 Rhode Island Department of Social Welfare, Eighteenth 
\Annual Report. pp~ 50-56. II 
-==-1 
II 
II 
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6 
continuation of board payments is not encouraged, children 
who are doi ng at least average work in school and who are 
motivated to continue are enabled to do so. 
6 Child Welfare Services, Manual For Workers contains 
the following statement. "Although thereiS no rigid rule 
that board must be discontinued on the sixteenth birthday, it 
is necessary to evaluate the soundness of continuing the child 
in a dep endent boarding situation. Therefore a special re-
que s t must be made justifying the continuation of board for a 
child over sixteen." 
10 
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CHAPTER III 
REVIEW OF THE LITERATURE 
Each year a large number of children, around the age of 
sixteen, leave school before completing high school. While 
II some of these children have reached their intellectual limit, 
I 
I 
11 
II 
i 
1 
a surprisingly large number are of normal or superior intel-
ligence. 
Legal Aspects 
Those interested in child labor laws are interested in 
this problem of school dropouts. 
Although much has been done to protect these 
children (those leaving school to work) from in-
dustrial accidents and health hazards, far too 
little attention has been paid ~o educational and 
psychological factors involved. 
In 1949, the National Child Labor Commi ttee published a 
study on this subject. In this study, Dillon reported, among 
other things, a marked lack of interest in school work and 
frequent transfers from one school to another. Retardation 
was also noted. 
The statements that appear on many records are 
familiar and unrevealing -- 11 overage, 11 ulef't,n 
nwithdrawn, 11 "sick of school,u etc., ••• ·What is 
needed is more information as to underlying causes 
----------------
7 Maurice Moss, rtFrom School To Work, n The Child, 
11 October 1951. 
~~~~~-~-~~. 
li 
11 
behind these statements.8 
In Rhode Island, the Advisory Council on Child Labor has 
a sub-committee, the object of which is to promote greater 
school attendance. This is i ndicative of a general trend 
1 throughout the country to see the problems of child labor and 
I 
jl early school leaving as closely related. 
I 
Educational Aspects 
This problem has been the subject of a good deal of study 
in educational circles also. A good deal of interest is being " 
I 
directed toward those children who are capable of benefiting 
from further schooling, but who choose to drop out. 
A number of studies have been made using school records, 
questionnaires and, in a few cases, interviews, in an effort 
to deterndne the reasons why children leave school. 
In one such study twenty items -were considered, but in 
no case did a factor operate to the extent that it clearly 
separated the graduates from the non-graduates. In this same 
study, it was found that membership in broken homes was, how-
ever, more prevalent among those who left school than among 
graduates. 9 
!1 Holbeck mentions as two important reasons given for school 
8 Harold J. Dillon, Early School Leavers, National 
1 Child Labor Committee, 419 Fourth Avenue, New York, 1949. 
9 William L. Gragg, 11 A Drop-Out Or a High School 
Graduate?" Education Digest, September 1949 15: 30-31 
=-=~=:·-= -=-- ==---=-=- --
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I 
lea ving , a desire to go to work, and a feeling that the school I 
10 I 
did not g ive the students what they wanted. 11 
Several other studies seemed to indicate that the follow-
11,12 
ing factors were important. 
A desire to go to work , to earn money, to be 
independent 
A lack of i n terest in school and studies 
Parental attitude toward education 
Poor teacher-pupil relationship 
Several of the wri t er s express ed dissatisfaction with 
t h eir results, fee ling that these were, i n many c ase s, either 
too superficial, or too g eneral to be of mu ch value. 
tt 'l'he a pproach mu s t shift fr om the traditional one of en-
deavoring to isolate causes of dr op-outs t o tha t of seek i ng 
factors i n the t otal situation whi ch are most close ly related 
wi t h the pr ob l em .nl3 
Social Work Aspects 
It is at this point of se ek i ng factors in the total situa- 1 
tion tha t social work can contribute to an under standing of 
t he probl em . School social work has broadened the realm of 
10 E . S. Holbe ck , "Seven Ways to Help Prevent Drop-
Outs," Nations Schools, May 1950, 45: 35-36. 
ll G. Mel cher , "Why Hi gh School Pupils Leave S chool," 
School Review, Ma y 1 946 , 5 4 : 255 -256. 
12 11 . R . Moss, 11 From School To Work," The Child, 
October 1 951. 
13 D. T. Armstrong, " Pupils' Objections To School," 
Nations Schools, Ma r ch 1945, 35: 51-54. 
-= ~-
13 
possibilities of social work contributions. Weston states 
that "with the developing of our concept of function has come 
the development of a keener awareness of the interrelationship 
between the child's school adjustment and his personality 
development. 1114 
In regard to the role of social workers, and social work 
research in this area, Alberta Brown makes the comment that 
social work finds its place in the schools because the social 
work er is able to help 11with problems in the social situation 
and has competence in the area of social relationships ••• 
\ Children experiencing difficulties cannot make the best pos-
1 
15 
sible use of the opportunity which the school offers." As 
Ill the group studied were living in an abnormal situation, out 
of their own homes, it is to be expected that they may ex-
perience difficulties which may interfere with their ability 
to use school. 
Adolescence 
'I 
I 
Most, if not all, adolescents experience some difficulties!; 
as they face their changing role and strive for a new equili-
brium. During adolescence many changes are in process. 
14 Helen F. Weston, "Early Beginnings of School Social 
Work, 11 Bulletin of National Association of School Social 
Workers, Vol. XXIII (September 1953) #1.--
15 Alberta W. Brown, "Contribution of a School Social 
Worker in a Junior High School Setting." Bulletin of National 
11 Association of School Social Workers, Vol. XXIII. 
I 
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1 From fourteen to twenty-one the adolescent 
must 1) decide upon a vocation and do some work 
in preparation for it, 2) effect an emancipation 
from his parents and family, 3) bring about a 
satisfactory relation with the opposite sex and 
at least begin to make some solution of his love 
life, and 4) effect an integrati£g in his person-
ality for mature responsibility. 
Growing up involves many difficulties. Every new period 
j of growth, necessitating readjustment, reawakens old inade-
1 
II 
,, 
I 
I 
II 
I• 
II 
quacies and difficulties. This is particularly true during 
adolescence. 
~~en the adolescent attempts to deal with the 
world with which he had formerly felt familiar, he 
finds it vaguely different. His increased psycho-
logical responsiveness to the external environment, 
as well as to internal needs accompanies the bio-
logical changes occurring. Objects and situations 
that previously had been casually accepted or ig-
nored have become strongly charged emotionally, 
creating a new and baffling situation. In addition, 
the drive toward maturity and greater independence 
results in the adolescent's exposing himself to un-
familiar situations that make new demands on his 
capacity to integrate his world. In the past, he 
was more or less willing to permit his parents or 
other adults to determine the situations to which 
he was exposed and to give him the support of their 
guidance. Now he often refuses the guidance of 
parents or exposes himself to these new situations 
without the parents' knowledge.l7 
The situation is complicated enough for adolescents in 
comparatively normal living situations, but is further compli-
cated if the adolescent is in a situation where he cannot ex-
press his need for both independence and dependence, and thus 
16 O. S. English and Pearson, Emotional Problems of 
Living, p. 278. 
17 Irene M. Josselyn, The Adolescent and His World, 
pp. 50-51. 
--===--- - - --- - ==--=-=--=--==-=~= =- = ---
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If 
gain satisf~ction in phases of each. Dependency may be avoided 
and d enied by the adolescent because 
past experience has taught him that he will 
either be rebuffed or permanently engulfed 
by the adults. Indep endence may, in contrast, 
be too overwhelming because his past exper-
ience has not g iven him confidence in hi~8 own resources or in his ability to sue them. 
Early experiences that do not p rovide security may set 
the stage for accentuated problems in this period. Helen Ross 
st a tes that if earlier emotional development was beset with 
Gordon Hamilton states: 
Since adolescence is a period when the impulsive 
life is strong and the ego not too s e cure, it is to 
be expected that any disturbance of the ordinary con-
trols of society, increased tensions, dislocations of 
living routines, a n d the rest, ~redispose y oung people 
to a high degree of acting out. 9 
18 Josselyn, Op. cit., p. 51. 
1 19 Gordon Hamilton, Psychotherapy in Child Guidance, 
Colurnbia University Press, p. 322. 
L ~ 
I 
I 
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CHAPTER IV 
PRESENT~TI ON OF CASE MATERIAL 
Classification 
Group 1 - In this group asp ects of the family situations 
and current relati onships with relatives were 
related to the decisions about school. 
Sub-group A - Relationships were pri-
marily positive and had a sustaining effect 
on the child's adjus tment. These sustaining 
relationships influenced the child's decision 
about school. There were six cases in this 
sub-group. 
Sub-group B - Relationships were less 
sustaining and there wa s a chang e in family 
situation, close to the time of the child's 
decision about sch ool, which affected the 
child's relationship with his family and his 
dec i sion about school. Th ere wer e three 
cases in this sub-group. 
Group 2 - In this group asp ects of relationships in 
the current living situation appeared as the 
dominant factors r e lated to the decisions 
about school. There were thr e e cases in 
this group. 
Group 3 - In this group both of the factors in groups 
1 and 2 were e vident. As both factors played 
an important part in the child 's decision 
about school, it seemed valid to group these 
cases separately. There were three cases in 
t h is group. 
Group 4 - In this group early experiences, leading to 
the development of ex treme reaction patterns, 
were related to the child's decision about 
school. There were four cases in this group. 
17 
Group 1 
In this group, aspects of the family situations and cur-
II rent relationships with relatives were related to the deci-
J sions about school. Relationships with siblings were included.: 
II There were nine cases in this group. These nine fell 
j1 into two sub-groups. 
II 
I. 
The first sub-group (A) included five cases in which the 
relationships were primarily positive and had a sustaining 
effect on the child's adjustment. These sustaining relation-
ships seemed to influence the child's decision about school. 
The second sub-group ( B) included four cases in which the 
relationships were less sustaining and in which there was a 
change in f a mily situation, close to the time of the child's 
decision about school, which affected the child's relationship 
with his family. 
Two c a ses will be presented representing each sub-group. 
18 
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Group 1 - sub-group A 
1. June 
The events leading up to June's corrunitment, 
together with her two younger sisters, involved 
truanting and action was initiated by the school 
attendance department. June's father was in the 
service and frequently was away for months at a 
time. June's mother was overwhelmed, indifferent 
and inadequate to deal with her daughters who 
frequently roamed the streets until late at night. 
There was marital conflict when the father was 
home, and he was planning a divorce at the time 
the children were taken into court and committed 
to state care. The commitment wa,s unexpected by 
both parents and children. June was twelve years 
old at this time. 
June spent the nex t three years, with her 
sisters, at a sectarian institution for g irls. 
Her adjustment there was uneventful except for 
occasional attempts to run away. At these times, 
she always ran home to her mother. She was an 
untidy g irl, and was described as "deep - no one 
knows what she's think ing." Du.ring the three 
years June was at the institution, her mother 
visited and wrote regularly. 
After three years, June was allowed to go 
home to live with her divorced · mother. She made 
an adequate adjustment at home, even helping her 
mother maintain high housekeeping standards. Her 
school attendance was regular, and she did average 
work. 
Following the return of the girls, the family 
was very resistant to supervision by the social 
worker who was able to develop no meaningful con-
tact with any of the children or mother. They 
moved frequently without notifying the social worker 
of change of address and contact was difficult to 
maintain. 
June finished high school with average marks. 
At one point, after her sixteenth birthday, she told 
the social worker that she was staying in school be-
cause she did not want to get into trouble again. 
-==---~ - =-=-==-- -- =='-=-'=-·--'==-==~= 
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Interpretation 
June had a continuing relationship with her mother and 
siblings throughout her childhood and adolescence, and this 
seemed to be a f actor in June 's decision to comp lete high 
school. Even during her stay at the institution, her mother 
maintained a consistent interest. This interest on the part 
of the mother was great in comparison to that which the other 
girls at this particular institution are accustomed. Return-
ing home she assumed a more responsible role. 
It is interesting that June, a girl whose main presenting 
problem was truancy, was one of the six children, included in II 
II 
I 
II 
this study, that completed high school. She stated that she 
was staying in high school because she did not want to get 
into trouble again. While this was probably not the whole 
reason, it certainly seemed an important part. Unfortunately, 
due to the family's attitude toward the social worker, infor-
mation is l imited. As indicated in the case material, regular 
contact was difficult. 
-- =----~ -=.....=::: ---=----
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Group 1 - sub-group A 
2. Ed 
Prior to c ommitment, Ed's mother ask ed a pro-
tective a g ency for protection from her alcoholic 
husband who abused her and the children. There was 
ten s e marital difficulty, ne glect of the children 
and generally poor home environment. Th e child ren 
were fre quently l eft alone a nd the mother, too, was 
a heavy dr.i nker. The father was in constant diffi-
culty with the police and had served a six month 
sen t e nce for larceny. 
Ed's mother was an inadequate, f earful p erson, 
apparently of low intelligence. When Ed was six 
y e ars old his parents separated, following which 
the ch ildren were pushed and pulled between the 
parents. After several mon ths and several shifts 
back and forth, the children ended up at an or-
phanage. The father had lost h is job, become 
drunk , arrested and was put on probation. The 
mother was unable t o p rovide for the children, or 
even to mak e living plans to include them. Soon 
after the childre~ were committed to state care. 
Ed was seven years old at this time. 
Ed, with an I.Q. 114, was the y oungest of the 
three children. After a month at the orphanag e, 
and t hree months at Children's Center, he was 
pla ced in a boarding home with his sibling s. After 
three years, the foster mother decided to give up 
board:tng and the three ch ildren were pla ced with a 
mat er nal aunt. They s p ent two years there and then 
were shifted to a n other aunt's home. Ed could not 
adjus t there, and after two months was moved to an-
other foster home, his sibling s soon following him. 
Th e two aunts c ontinued to visit and write to the 
children. 
His father died when Ed was nine, but had not 
contacted the children after commitment. The 
mother continued an inconsistent interest in the 
ch i ldren. She would mak e visiting arrangements and 
then not appear, or would visit frequently for a 
p eriod and then not conta ct the children for six 
months. Ed usually became upset at the idea of 
seeing his mother, but usually " managed to be f riendly." 
='-=--==- -- = =-= 
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There were no visits with the mother after Ed was twelve 
years old. 
Ed is described as a serious-minded, well-behaved 
boy. He had severe asthma, and several allergies. 
His mar k s in school were not as high as his siblings', 
but he was always promoted and did average to good 
work academically. He was very attached to his sib-
lings and told social worker that as long as he could 
be wi th his brother and sister he was willing to live 
anywhere. 
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Interpretation 
Ed's school career was une ventful. He had high average 
intelligence, did average or good work academically, and 
11 was always promoted despite several changes of schools. He 
II 
II 
completed high school. It was necessary for Ed to move sev-
eral times, but he was always with his siblings who had quite 
a protective attitude toward him. Although his contacts with 
his mother were few, inconsistent, and upsetting to him, two 
maternal aunts maintained a more consistent interest, thus 
giving Ed a feeling of family ties. In the absence of a con-
tinuing father person, Ed identified with his older brother, 
~ seeing him as an ideal. He continuing through high school and 
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into the service, as did the brother. 
Ed's relationships with his social workers were, for the 
most part, positive ones. The main help offered was around 
h is feeling s about his mother and his feeling about separation. 
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Group 1 - sub-group B 
3. Marion 
When Marion was six years old, her father 
forced her mother to leave home. The mother had 
been having an affair with a boarder and had had 
two children by him and was pregnant with a third. 
The father reportedly had tried to overlook his 
wife 1 s infidelity, but with the birth of the second 
extra-maritally conceived child, and pregnancy with 
the third, the situation became intolerable for him. 
At this time the mother left Marion, together with 
her five siblings, with the father, taking the two 
youngest with her. Father tried to carry on the 
home with the aid of Marion 1 s older sister, aged 
thirteen. Red Cross, a protective agency, and a 
church group were all active during the next two 
years. Living conditions were marginal and the 
children attended school irregularly and were poorly 
clothed. T~e children were committed when Marion 
was eight years old, following an argument between 
the older sister and the father in which the father 
threatened sexual attack if he was not obeyed. 
Marion had four foster home placements; the 
first three with an older sister who was quite pro-
tective. There was a good deal of visiting between 
siblings. The father visited occasionally at first, 
b u t this lessened and ceased. Later, the mother 
visited "regularly and persistently." 
In the ninth grade, Marion did not like school 
very much, said she found the studies difficult al-
though her I. Q. was 106. The foster mother was 
disappointed that Marion was 11 not a student. 11 At 
this time the social worker discussed, thoroughly, 
the area of educational adjustment, leaving the 
decision of remaining or leaving school up to Marion. 
Marion decided to continue in school. 
II 
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When Marion was seventeen, her mother remarried, 
and Marion felt there was a possibility of returning 
to live with her mother. Soon after the marriage, 
Marion had a temper tantrum in school. She said she 
wanted to leave school and also the foster home where 
she had been living, apparently contentedly, for two 
and a half years. She wanted to live with her mother, 
stating, " Mother will let me come if I bring home a 
-- -t 
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pay check.n Consequently she refused to attend 
school, obtained a job and returned to live 
with her mother. 
Interpretation 
Marion's decision to leave school was clearly related 
to a change in her family living situation, and to a change 
in her relationship with her mother. Marion was sixteen when 
her mother remarried, and Marion felt there was a possibility 
of returning to live with her mother after ten years of living 
apart from her. Her slight interest in school disappeared, 
she became unhappy in her foster home. The worker tried to 
help Marion to an understanding of the reasons behind her 
thinking, and offered help in changing her school program. 
However this seemed of no avail. Marion's comment to her case 
worker indicates that she saw self-support as a way of gaining 
her mother's acceptance; this, of course, precluded remaining 
in school. 
II 
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Group 1 - sub-group B 
4. Eleanor 
Wben Eleanor was two years old, her father 
deser•ted. When found and ordered to support, he 
accused the mother of' infidelity. He agreed to 
contr•ibute, but did not, and the family continued 
to depend on food orders, and relatives living on 
a marginal level. When Eleanor was seven, she 
and her older sister were committed to state care 
on a neglect charge. 
She was placed with her sister in a foster 
boarding home. There were three foster homes; in 
each her adjustment was good, and "she and her 
sister were in no way responsible for the transfers" 
which occurred because of' illness of' foster mothers. 
After these three years, there were varying lengths 
of time at home with the remarried mother. The 
stepfather was in the service; the mother would re-
quest placement of' the children at home while he 
was away, then would find it necessary to have them 
moved prior to his return because of' his attitude 
toward them. This was repeated several times, be-
tween which the girls were in foster homes, an 
institution, and with relatives. Eleanor was very 
ambivalent toward her mother, and was able to talk 
about her conflicting feeling s of' loyalty and re-
sentment, with the social worker. Her mother 
mainta ined constant contact with the girls, and 
finally 'reportedly convinced her husband to accept 
the girls. This developed close to the sixteenth 
birthday of' Eleanor. 
As soon as Eleanor was sixteen she left school, 
despite her mother's encouragement to continue. 
Soon after this, she moved home, sharing expenses 
with the family group. 
----- -=-.o== 
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Interpretation 
Eleanor's status in her remarried mother's home and a~-
fection had proved uncertain numerous times. When the mother 
and stepfather established a permanent home, and the possi-
bility of p ermanent return to her mother and stepfather came 
up, Eleanor felt that by becoming sel~-supporting she could 
prove to her stepfather, and to herself, that she was not a 
liability. Working full time precluded continuation in high 
school. Although her mother, verbally, encouraged her to con-
tinue school where she was apparently doing well and was a 
favorite of the teachers, she left and obtained a job. In 
this way, she seemed to be attempting to enable herself to 
11 buy 11 her security by sharing living expenses. 
--- -- - ----
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I' Group 2 - Relationships in the Current Living Situations 
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In t his group aspects of relationships in the current 
living situation appeared as the dominant factors related to 
the decisions about school. Changes in the child's status 
or role as a result of influences or relationships in the liv-
ing situat ion also played a part. 
There were three cases in this group. One is presented. 
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Group 2 
5. Nancy 
Nancy's father, who was never legally married 
to her mother, deserted when Na;ncy was six years 
old. Nancy was the middle child of three, the only 
girl. When she was eleven, her mother died, after 
a short hospitalization for tuberculosis. The 
children were committed to state care at the time 
of the hospitalization and knew their mother was 
dying. 
They were immediately placed in separate 
foster homes, but within five months all three were 
placed with a maternal aunt -- Nancy being the last 
to be placed there. In this home marital difficulty 
developed and Nancy was being pressured to take 
sides against the uncle. Due to this unhealthy 
situation, Nancy was moved to the Children's Center 
where she remained for a year. It was felt that she 
was ready for foster home placement, but no colored 
Catholic home was available. She was finally placed 
in a home with her younger brother, but this did not 
work out, as the foster mother was really interested 
in younger children. After three months she was 
placed back with her aunt who had separated from her 
hus band. She apparently adjusted happily here. 
She was active socially, lively and a real part of 
the family group. She was in the eleventh grade, 
intere sted and doing well in school when she became 
pregnant by the aunt 1 s son, her cousin·. She was 
very upset, left school almost immediately, and· 
obtained a job for several months. Following the 
birth of the baby, she moved to another state to 
live with another aunt, tak ing the baby with her. 
There, she attended evening school for almost a year, 
but did not complete high school. 
29 
\I 
I 
Interpretation 
Nancy's leaving high school was definitely tied in with 
her pregnancy, which necessitated a change in her role and 
living situation. 
Nancy was illegitimate and her mother died when she was 
eleven. She made a good adjustment in foster homes and seemed 
to have a real sense of belonging in her aunt's home. She 
had to be removed from this home because of marital difficul-
. 
\ ties, and no foster home could be found because of her role 
II 
and religion. On replacement in the aunt's home, after a year 
in an institution, she was reluctant to discuss with the case 
1 worl{er new difficulties that arose until she found herself 
I 
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pregnant by her cousin. This ended her school attendance al-
though she later continued in night school. 
Previously, the casework services offered this girl were 
encouragement to participate in community activities, preser-
bation of sibling ties from which she obtained much support 
II 
during and following her pregnancy, living plans, and continued : 
I 
I contact through correspondence when she left the state. li 
I 
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Group 3 - Combination of Family Relationships and Relation-
ships in the Current Living Situation 
In this group both factors of family relationships and 
\! relat i onships in current living situations, described in the 
I
ll preceeding groups, were evident. As both factors played an 
important part in the child's decision about school and there 
II 
was much interrelationship between them; · it seemed valid to 
group these cases separately. 
There were three case s in this group. Two are presented. , 
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Group 3 
6. Jean 
Jean was committed when she was two. Before 
commitment it is reported that the mother and 
father were out of the house most of the time, and 
the children were left in the charge of a dull 
seventeen-year-old girl. The mother was having an 
affair with another man; the father was having 
intercourse with the seventeen-year-old. The 
children, as a result, got little care, were filthy, 
baref ooted and were frequently seen eating out of 
garbage pails. The parents were more interested in 
their love affairs than in their children, and were 
subsequently found guilty of neglect. The mother 
was charged with prostitution and both parents 
served a jail sentence after the children were com-
mitted. There was only one further contact with 
the parents when they visited, separately, two 
years after commitment. They showed no interest 
after this one visit. 
Jean, the youngest girl, was placed with her 
four siblings in a foster home immediately follow-
ing commitment. The children all remained in this 
home of an unmarried trained nurse and her bachelor 
brother, until they were sixteen or older. This 
home seemed to offer all the security of an adop-
tive home, in the opinion of the worker, and had 
the added advantage of keeping all five children 
together in a family unit. It is noteworthy that 
when Jean's older brothers joined the services, 
they always returned to the foster home on their 
leaves. 
Jean graduated from high school, although sev-
eral times she expressed her lack of interest in · 
school. At one time she requested removal because 
she felt she was not being allowed enough freedom 
in regard to her social life. With the help of the 
case worker this was worked through, and Jean re-
mained in this home until she married. 
The social workers discussed educational 
matters several ti:tnes with Jean, and encouraged 
her to continue. The worker also helped Jean and 
the foster mother to an agreement about the extent 
of Jean's social life. 
3 -2 
Interpr etation 
All Jean's older siblings finished high school; the foster ~ 
parents e ncouraged this, and J ean followed along in the ac-
cepted pattern, although she indicated lack of interest sev-
er~l times. 
Although Jean's parents did not maintain any continued 
contact with her, she had warm accepting parent substitutes 
from the time she was two years old. Her living situation 
also included all her siblings. As she was the youngest girl 
she probably received additional attention from siblings and 
foster parents. Her only placement, which lasted fourteen 
years - from commitment to her marriage - seemed to give her 
much security as an accepted member of the family. 
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Group 3 
7. Florence 
When Florence was nine years old, her mother 
was hospitalized because of a heart condition 
complicated by mental upset. Florence and her 
seven siblings were sent to an institution for 
custodial temporary care. During the five months 
the children were in this institution, the father 
was sentenced to a five year prison sentence for 
sexual practices with the children. Apparently 
Florence was not involved in this, but was aware 
of the situation. The father was sentenced on 
the basis of the older children's testimony. 
Soon after this, the mother took the chil-
dren home and received public aid. She was 
mentally disturbed, however, and frequently left 
the children, once ·leaving them for five days at 
a time. When :B'lorence was ten, the mother deserted 
to commit herself, voluntarily, to a mental hos-
pital. The children were committed to state care. 
Florence was in five boarding homes. She was 
a rat her difficult child --was 11 sneaky, 11 lied, 
had quite a temper, and felt she was being picked 
on. She was moved from her first three foster 
homes because of her behavior. In her fourth 
home , her foster mother died, but the family group 
wished her to stay with the foster grandmother, 
aged eighty, taking over supervision. This did 
not work out well, but with the case worker's 
help , it held together for a year, when Florence 
ran away. 
Florence wavered between continuing in school 
and leaving. Her marks were average, although her 
I.Q . was high average. Her school work fell off 
before she ran away from her fourth foster home, 
but ·she was still doing averag e work. She was 
placed temporarily in a fifth foster home, after 
the episode of running away to her sister's. She 
continued school and seemed, for awhile, to be 
anxious to finish. However, her fifth foster home 
was a Protestant home, Florence was Catholic, so 
it was necessary, under Law, to move her a·s soon as 
another home became available. Faced with this 11 
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change, Florence again ran away to her sister's. 
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The sister felt she could not afford to keep 
Marion in school, so Marion left school and 
remained with her sister. 
Interpretation 
Florence had seemed eager to complete high school, but 
I apparently gave up the struggle in the face of a decision be-
1
111 
I 
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tween moving to another foster home and going to live with 
her sister; the latter plan involving Florence paying her share 
of board and expenses. The general agency policy is that the 
state does not pay board to relatives, so Florence had to be-
come self-supporting if she went to live with her sister. 
When she was in the eleventh grade, her adjustment in 
her foster home deteriorated. This seemed to be due partly 
to the aged foster mother's inflexibility, and partly to 
Florence's own attitude. Although she completed the eleventh 
grade, it was then necess~ry for her to move. She went to 
live with her sister, not returning to school in the fall. 
II 
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Ji Group 4 - Significant Earlier Experiences 
In this group significant earlier experiences and depri-
vation led to the development of ex treme reaction patterns. 
These established patterns of meeting situations were clearly 
related to the decisions about school. 
There were four cases in this group. Two are presented. 
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Group 4 
8. Charlie 
Charlie was the youngest of ten children, 
the next in line being eight years older. His 
mother deserted when he was four years old, 
but after several months returned and remained 
until he was seven. At that time she divorced 
Charlie's father. Charlie was with his father 
most of the time following this, and was un-
supervised or under the indifferent care of one 
of several 11housekeepers, u ·when Charlie was 
twelve he left his father's home, truanted, 
lived for several months with friends and then 
went to his mother's where he was disturbed by 
his mother's relationship with a boarder. His 
mother was working nights, leaving Charlie un-
supervised during the day. After a few months 
he ran away, truanted, and was picked up by the 
police after wandering the streets for several 
days. There was a court hearing and Charlie 
was committed to state care. In court his father 
was ordered to pay support of Charlie, but in-
dicated that he would not do so -- and did not. 
Charlie felt this as a rejection and was shocked 
and hurt by his father's attitude. 
Following commitment, the father visited 
infrequently and could not make a plan for 
Charlie's care. Charlie visited regularly with 
an older sister and then lived with her for six 
months. There was, however, marital difficulty 
which was partially blamed on Charlie. As a 
temporary measure, pending another living plan, 
Charlie was sent to camp. He ran away, was . 
picked up by police and sent to the boys' train-
ing school. At this time, he was described as a 
smart-alek. "I'll be smart enough not to get 
caught next time." He was released to his mother, 
a plan with which he did not wholly concur, but 
put up with to get out of training school. He 
made a minimal adjustment, stayed out of serious 
trouble, and stayed in school until the day of 
his sixteenth birthday. 
3 7 
Interpretation 
Rejected by all the meaningful people in his life, Charlie!, 
reacted by fi ghting back a gainst his depriving environment. 
He fought against any limits and only through the implied 
II threat of re t urn to training school did he 11 make the best of 
1: the fact that he must attend school until his sixteenth birth-
II day. 11 
II This youngest child, born of middle-aged parents, was 
unwanted and in a home where marital tension soon reached the 
He had no continued conta ct with any inter-I breaking point. 
ested person. Shifted back and f orth between father, mother, 
I 
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sister, and two institutions, he acted out by running away. 
It is not surprising that this hostile, deprived, pre-delin-
quent boy wa s not able to spare emotional energy for scholastic 
l earning . 
==~~~-==--=~=----- -
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Group 4 
9. Jim 
Jim grew up in an atmosphere of uncertainty~ 
in the midst of marital discord, infidelity and a 
bitter divorce. He and his younger brother were 
used as pawns between the parents, taken here and 
there, at one time with the mother, at another 
with the father, with periods of desertion by both 
parents when they were left with indifferent or 
disapproving relatives. The circumstances sur-
rounding commitment to state care involved running 
away from the father who had been physically abus-
ive to their mother, who could not keep them. 
They were hurriedly hidden with a nei ghbor, the 
fathe r being very angry about their running away, 
and a few days later were committed. 
After several months at the Childre n's Center, 
the two boys were placed at home with their mother 
under state supervision. Jim remained there for 
three years until he joined the service, soon after 
his sixteenth birthday. During these years with 
his mother, Jim worke~ after school on a paper 
route, and later in a bowling alley. School author-
ities felt that his school work was being affected 
by late employment hours. His earlier school ad-
justment had been undermined by poor health and 
di f ficult transportation to school. These thing s, 
combined with overwork at home and disinterest on 
his parents•· part, had resulted in many absences. 
His mother seemed to expect him to leave school at 
age sixteen. After he was pla ced with his mother, 
he made an a dequate adjustment although it was felt 
that his mother and stepfather were quite rejecting. 
Casework services offered were family planning 
and school consultation, as well as visits. Visit-
ing with the father was closely supervised by the 
caseworker in an attempt to prevent him from fright-
ening them with thre~ts. Jim did not discuss his 
decision to leave school with t h e caseworker and she 
found out he had left school and joined the service 
several months after it had occured. 
~~~~---- --
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Interpretation 
Jim's leaving school to enlist may be interpreted as a 
repetition of his attempt to run away from intolerable situa-
tions to one which he felt would give him greater satisfaction. 
Due to earlier experiences he was retarded and was gaining 
little satisfaction there. 
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CHAPTER V 
DES CRIPTI ON OF ~1E GRO UP 
I; 
The group s t udied c onsist e d of n ineteen ch ildren, com-
I mitted by court action to Rhode I sland Child Welfare Services, 
I who b e came six teen in 1949. All h a d intellig ence quotients 
of n i n ety or h i gher. All had b e e n co~~i t t ed prior to t h eir 
fourtee n th y ear, and all resided in Rh ode Island from the time 
\ t hey were committed until t h ey left high s chool or graduated. 
I TABLE I 
~ I NTELLIGENCE QUOTIENTS 
I 
I.Q. 
90 - 95 
96 - 1 00 
101 - 105 
106 - 110 
111 - 115 
116 - 120 
Total 
Number of Children 
5 
5 
2 
3 
2 
2 
19 
------ --- ··· ... - .4 - -- -- -----------
Of t h e nineteen children, six fi nish ed high s chool. The 
mean I.Q . of those who graduated was 108.2, that of t hose who 
lef t 98 .5. The total group mean I.Q . was 101.4,; ch ildren with I 
I.Q . below 90 were elimina t e d f rom the study. All of the chil-
dren with I . Q. above the normal rang e (over 110) graduated. 
Thos e i n the gradua ting group testing in the normal rang e had 
I I . Q . s below the mean for the n on-graduating group. 
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TABLE II 
CONTACTS WITH P AREN'rS AFTER COMJ'UTMENT 
Number of Contacts Graduates Non-Graduates 
Fr equent 1 3 
Few 4 7 
One or no 1 3 
Total 6 13 
TABLE III 
, CHILDREN ' S CONTACTS WITH RELATI VES OTHER THAN PARENTS 
Number of Contacts 
l<' requent 
Few 
One or no 
Total 
Graduates 
6 
6 
Non-Graduates 
5 
3 
5 
13 
More than half of each group shown had little contact 
with their natural par•ents . However, those vvho graduated had 
frequent contacts with other r e l a tives or siblings . This was 
not true of the non-graduates where less than half had fre-
quent contacts, one-th ird having one or no contacts. 
4 2 
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TABLE IV 
AGE AT CO MMITMENT 
Age Number of Children 
Under 5 years 
5 - 10 years 
10 - 14 years 
Total 
3 
8 
8 
19 
The ages of the children at commitment ranged from five 
\ months to fourteen years. More than half were committed after 
I 
II 
the a ge of seven. There was no significant difference between 
graduates and non-graduates in regard to age at time of com-
mitment. 
TABLE V 
INSTITUTI ONAL PLACEME NTS - ONE YEAR OR MORE 
Placement Number of Children 
Traini ng School 1 
Children's Center 4 
Catholic Training School 2 
Pr e-School Custodial Care 7 
Total 14 
Nine of the group spent more than a year in an institu-
I 
tion. Four of these were institutionalized two to three years. l 
Five spent this period in an institution between the ages of 
lj 
r-
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11 one and four years. With the rest the institutional stay was 
either at time of commitment or at some time during t h e ado-
I 
I lescen t or pre-adolescent period. 
I. 
There was no significant 
i' 
I 
I 
II 
II 
II 
I' 
diff erence between those who gr a du ated and those who did not, 
in re gard to i n stitutional placements. 
TABLE VI 
PARENTAL SI TUATIONS OF CHILDREN 
Situation 
Married 
Separated 
Divorced 
Fath er dead 
Moth er dead 
Both parents dead 
Institutionalized 
Total 
Numb er of Children 
1 
9 
2 
1 
1 
2 
3 
19 
Two parents were in mental hospitals; one was serving a 
prison term. Three were on probation although this categ ory 
is not shown in the table. There was no significant difference 
between graduates and non-graduates in regard to parental sit-
uations. 
4 4 
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CHAPTER VI 
SUMivLt\RY Al\TD CONCLUSIONS 
Nineteen state committed children were studied to deter-
mine factors, of interest to so c ial workers, related to sbhool 
leaving. Relationships between aspects of the individuals' 
family relationships and living situations and the decisions 
to leave or complete high school were studied. Specifically, 
the following four areas were selected. 
1. The individual's own family situation and relation-
ships with his own relatives. 
2. The individual's relationships in his living situa-
tion at the time of the decision about school. 
3. Si gnificant earlier experiences. 
4. The individual's relationship with the caseworker. 
The cases were studied to determine the most important 
factors and were divided into four groups, three of which cor-
responded to the first three aspects listed above. A fourth 
group contained cases in which family relationships and living 
situations both played an important part. The fourth aspect 
listed above, that of relationship with the caseworker, ran 
through all of the cases and will be summarized ~eparately . 
Of the total group of nineteen, there were nine cases in 
which relationships with parents and other relatives seemed 
to be the important factors in the ind ividual's decision about 
-=---== - =-= =---=-~ -=- - ==-'-
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II school. These nine fell into two sub-groups, A) in which 
I there were five c a ses where the relationships wer e primarily 
positive and had a sustaining effect on the child's adjust-
ment, and B) in which there were four cases where the relation- I, 
sh ips were less sustaining and in which there was a chang e in 
the family situation, close to the time of the child's deci-
sion about school. 
In sub-group A, although relationships with parents were, 
for the most part, just as sporadic as for t h e whole group 
II II studied, in each case in the group there were substitute ties 
1 which seemed to provide a g ood deal of security. In only one 
I 
case was the sustaining relationship with the mother, in one 
case with the maternal grandparents. I n two cases older sib-
ling s had a protective attitude. Another, also, had strong 
tie s with her y ounger sibling s. F'ive of the six in this sub-
group gr a dua t ed from high school. 
I n sub-group B, the individual's decision was made at a 
time when there had been a recent chang e in the parental situa-
1 
tion. In one case, the mother remarried, in the others a par- II 
e n tre-established a home nearby. In each c a se, the individual ! 
f elt there was a greater possibility of return to living with 
his own family. The cases indicate the importance of the re-
turn, of possibility of return, to parents. This was related 
to school leaving in that all in this group saw self-support 
as a way of returning to t h eir families, or as a way of con-
solidating gains in acceptance. By 11 buying in,n they tried 
-= ---=-=- -=-=--="---======= ---==== 
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to prove that they were not (financiaPliabilities. 
There were three cases in which aspects of relationships 
in the current living situation appeared as the dominant fac-
tors related to the decisions about school. In this group, 
one left to be married, one became pregnant, one, although 
doing average school work, was encouraged to leave by his 
I 
\I 
foster parents, neitper of whom had completed high school them-
selves. In none of these cases was the relationship with the 
caseworker a close one. 
There were three cases which involved both relationships 
with family and relationships in the current living situations 
as important factors related to school leaving. In two of 
these c a ses, the individuals' adjustments in their boarding 
homes deteriorated and~ at the same time, they saw self-support \ 
I as a way of returning to live with their farlilies. The third 
I· 
I 
II 
I 
individual, one of the graduates, although in a boarding home 
placement, seemed to have real acceptance, a feeling of belong- !' 
ing and, in addition~ lived with all her siblings. 
There were four cases in which significant earlier ex-
periences led to extreme reaction patterns. With this group 
the early deprivation was more severe, and early life was more 
lac k ing in security than were any of the others. The group 
is characterized by early desertion of one, and often by both 
parents. In all cases this early desertion was followed by a 
period of from five to twelve years of rapidly changed living 
situations and a lack of any continuing relationship with any 
~ --=-- ..==:=.....- -- -
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1\ interes ted adult. Emotional patterns involving .fighting, 
limits, running away, withdrawal and indifference were deeply 
i ntrenched i n these ind ividuals' mak e-ups. General avoidance 
of dependency in relationships was noted. One expressed 
this attitude when he was placed on a self-support basis. 
He commented t hat he had long look ed .forward to that partie-
ular day when he would no long er be dependent on other people I 
.for v1hat he needed. The s e established patterns of meeting 
situations were clearly related to the individuals' decisions 
about school. 
The role of the social work er is, of course, a f fected 11 
lj by the policy of the a gency. In regard to this, Rhode Island , 
II Child Welfare Services provides .for the continuance o.f board 
I 
payments beyond the a g e of sixteen provided that the indi viduaJJ ' 
II 
is consid ere d able to profit .from .further schooling and is J 
motivated to con tinue. I n the group studied, all of wh om, 
intellec tually, were able to profit .from .further schooling, 
the casework ers left the decision up to the individual chil-
dren . (There was one ex ception. In this case, the caseworker 
and the .foster mother encourag ed the boy to leave school to 
obtain vocational training. As the boy was doin g poorly in 
school, and was not interested, this seemed a wise plan.) 
Al l childr e n with intelligence quotients above the normal 
1\ rang e (over 110) comp leted high school. Two with intelligence 
I 
I 
quotients between 90-110 graduated. Those with intelligence 
quotients below nine ty were eliminated f rom this study. 
48 
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More than half of the total group studied received at 
least some help with school adjustment and the decision to 
stay or leave school. The caseworkers, in general, helped 
the individuals to clarify alternatives, and were supportive, 
once the individual had made h i s decision. In two cases, the 
c a sework er encouraged the individual to obtain further train-
ing in night school and in a special training course. There 
was one, or more, d i rect contact with the school, by the case-
work er, in thirteen of the cases. 
Of the nineteen children studied, thirteen left before 
completing high school and six graduated. 
Among those who did not graduate, it was found that more 
than half of these individuals experienced some important 
cha n ge in status, living situation or relationship with family 1 
' around the time of their decisions to leave school. The de-
cision was frequently connected with some chang e which, from 
, the individual's point of view, made the possibility of re-
turnin g h ome more feas i ble. 
Among the graduates, there were, in all cases, meaningful, 
sustained family ties. In only one case was this tie with a 
I: natural parent; in the others it was siblings, grandparents 
li 
II 
or aunts who eng endered the feeling of belonging . In all but 
one case the children had older sibling s who had protective 
II at t itudes toward them. Although similar relationships were 
evident in several cases among the non-graduates,_ they were 
De au 
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SCHEDULE 
Identifying Information 
Age, sex, religion, worker's description 
I 
I 
I 
Commitment and Early Histor;z 
I 
li 
lj 
I 
I 
II 
Date of commitment -- age of child 
Experiences leading up to the separation -- sudden, or 
chronic? 
Relationship with parents prior• to commitment 
Educational adjustment at time of commitment, if known 
History While under State Care 
Moves -- how many foster homes, how long in each? 
institutional care -- where, how long? 
Contact and relationship with own relatives after 
commitment 
If child left school, did this occur around the same 
time as some change in his living situation --
parental situation? 
Parental situation 
Attitudes of foster mother, own relatives toward high 
school education, if known 
Child's educational adjustment, age fourteen to sixteen 
Did child work after school? 
Social Work Implications and Considerations 
Role of social worker 
plans with the child 
plans with the family 
school contacts 
52 
Were there many chang es of social worker? 
Did child discuss his desire or decision to leave school 
with the social worker? 
Did child discuss school problems with social work er 
prior to this ? 
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